must satisfy, among other things, the following tests. It must offer a struggle
against odds, by bringing its awards only just within the reach of those who
have taken their training seriously over a sufficient period. It must give
a sense of achievement, not only in one subject in which natural aptitude may
obviate the need for training, but over a wide and balanced range which will
enforce perseverance in subjects which are found difficult. At the same time
it must offer elbow room for the diversity of local conditions and for the variety
in human tastes and abilities. It must avoid make-believe by ensuring that
what is achieved is of intrinsic importance and by demonstrating that the quali-
ties furthered by the training lead up to the rendering of service in the adult
community. It must release desires that are strong enough to counteract the
desire to be left undisturbed, to have one's interests and recreations provided
by other people-—and in particular must release the desire for enterprise, the
desire for skill, and the desire for doing things on one's own, which can remove
the sense of unimportance in the scheme of things, that so often besets the young.
Finally it must demonstrate that the results of this training are an assurance
of positive well-being, which makes a human being different from what he
would otherwise have been, and which provides the soil on which character
and will can grow to meet the problems of real life/'
In a word, he learns best who learns with an interest and a purpose ; who
sees meaning and significance in what he learns* It would be in accordance
with our educational history if, at this great crisis in thought and human ac-
tivity, the Board of Education gathered together the best experience, past and
present, and laid the foundations for a fresh stage in the development of
adolescent education. That indeed would be statesmanship to match the
magnitude of the challenge.
EDUCATION AND  INDUSTRY
O NGLAND has developed its own peculiar forms of technical, commercial
l~j and art education to meet immediate and local needs. It can show a wide
^ariety of schools and classes, but until quite recent years it was difficult to
liscem any underlying principles. In 1895 *ht Bryce Commission produced
his masterpiece of dexterous argument:—
44 Technical instruction is secondary, that is, it comes after the education
41 which has awakened the mind by teaching the child the rudiments or alpha-
44 bet of knowledge* And secondary education is technical, that is, it teaches
44 the boy so to apply the principles he is learning and so to learn the prin-
44 ciples by applying them, as to perform or produce something, interpret a
" literature or a science, make a picture or a book, practise a plastic or a manual
44 art, convince a jury or persuade a senate, translate or annotate an author,
44 dye wool, weave cloth, design or construct a machine, navigate a sftip or
44 conduct an army/'

